
Jasper City School 
Special Educational Needs Policy  
 
Our Special Educational Needs policy sets out how we have 
regard to SEN and its Code of Practice and determines the 

approach we will take to support pupils with special 
educational needs, including those with and without a 

statement of SEN. 
 
This policy includes our Admissions Statement for children 

with SEN and should be read in conjunction with our 
Admissions Policy.  

 

Aims 

At Jasper City School we recognize and respect the different learning needs of some children and will 

create an environment where every child is valued as a unique individual and has the opportunity to 

develop spiritually, educationally, personally and socially as far as they are able. We therefore aim to 

identify and support pupils with Special Educational Needs (SEN), providing the conditions which will 

allow them the opportunity to participate in school activities to the best of their ability, and as far as 

is reasonably practical, alongside other pupils who do not have SEN. 

 

We wish to foster positive attitudes towards SEN and aim, through staff awareness, CPD, Inset and 

sharing of good practice, that our pupils with or without SEN will achieve their full potential, growing 

in self-esteem, confidence and personal spiritual awareness that nurtures moral values. 

 

Organisation: Small class sizes (maximum 12) throughout the school, each staffed by a teacher and 

TA, enables a high ratio of support for individual children to develop their academic potential. As the 

school grows and/or in response to learners needs, the school will create a Special Educational Needs 

(SEN) area incorporating a sensory / therapy room. Individual or small group teaching will be available 

for children, and may be based in the SEN area. 

 

A child’s SEN may be either long or short term. In most instances a child’s needs’ will be met by a 

combination of good classroom practice and additional support within the school. In a minority of 

cases support from outside agencies may also be provided.  

 

Definition of special educational needs 

A child is described as having “special educational needs” if they have a learning difficulty that requires 

*special educational provision to be made for them (The Education Act 1996 / ‘SEN Code of Practice’, 

1:3). 

 

Children have a learning difficulty if they: 

 Have a significantly greater difficulty in learning than the majority of children the same age. 
 Have a disability that prevents or hinders them from making use of general educational facilities 

provided for similar-aged children in school. 
 Are under compulsory school age and fall within the above definitions, or would do so if special 

educational provision was not made for them. 

 

*Special educational provision is that which is different from, or additional to the general educational 

provision available to similar-aged children within school. 

‘The Special Educational Needs and Disability Act 2001’ also requires that a pupil with a disability 

should not, without justification, be discriminated against in any aspect of school life. This includes: 

1. Access to the curriculum. 

2. Physical access to educational facilities and resources. 

3. The format in which learning material is presented. 



 

The school is committed to respecting these requirements and its duties towards pupils and staff with 

disability:  Our Equality Policy should be read in conjunction with this policy. 

 

Admission arrangements 

 

The criteria for admission are laid out in the Admissions Policy. A place at Jasper City School is 

available to a child with SEN on an individual basis using as the following criteria: 

a) The Special Educational Needs of the child can be met.* 

b) The Admissions Committee agree to the admission**  

c) Those persons with parental authority will support the child’s placement at the school*** 

 

* The school is generally resourced to facilitate pupils with mild-to-moderate SEN. Before admitting 

a child with mild to moderate SEN, there must be:  

 

 Consultation with the child’s parents, previous school and relevant outside professionals to 

establish the child’s level of need;  
 Consultation to ascertain the suitability of premises and educational setting for the child’s needs; 
 Consultation to ensure our capacity and capabilities to further enhance, support and cater for 

the child’s specific needs (including regard to the range of children with / without SEN in the 
child’s proposed class; availability of SEN resources and teaching time). This may include 

appropriate in-school assessments during an arranged ‘Guest Day’ visit, as part of standard 
Admissions procedure. 

 

** In accordance with the general Admissions Policy, a nominated member of the Admissions 

Committee will be part of the consultation in applications for children with SEN.  

*** A parent or carer may be asked to come in and assist one or more mornings a week, 
particularly where a child’s special needs involve physical or personal care. 

 
 In the case of an application for a child with a Statement of SEN, if all other criteria have been 

met, the child’s placement will be funded by the Children’s Services of the Local Education 

Authority (LEA) at the level designated appropriate to meet the child’s additional SEN provision.  

 

Objectives 

 

In order to meet the Special Educational Needs of the children at Jasper City School we will: 

 

1. Have regard to the four broad areas specified in the SEN Code of Practice i.e. Communication and 

Interaction; Cognition and Learning; Behaviour, Emotional and Social Development; Sensory 

and/or Physical Development, in monitoring all children/pupils who are not making adequate 

progress within the curriculum. 

2. Ensure that Practitioners / teachers in the school are able to identify and provide for those pupils 

who have SEN, supporting them in enabling pupils to work at an appropriate level alongside their 

peers who do not have SEN* (all practitioners are teachers of children / pupils with SEN and 

differentiate according to the needs of the children in their care). 

3. Identify at an early stage, through careful monitoring, observation and recording, children who 

may have SEN and coordinate additional or different provision for them in all curriculum areas.     

4. Have regard to the current Special Educational Needs Code of Practice (DfES 2001) in implementing 

a graduating approach to provision for children with SEN*. 

5. Assess and record the progress of children with SEN. 

6. Promote partnership with parents of children with SEN; listening and valuing their advice based 

on children’s home experiences, understanding and skills; working together in decision-making 

regarding SEN provision, to help the child develop and achieve to his / her potential. 



7. Recognise Parent / Carer involvement and support is vital to the success of the education of the 

children and especially those with SEN. 

8. Support and encourage the child with SEN to participate/ contribute to decisions with regard to 

their needs, the review and/or ‘transition’ processes. 

9. Liaise with outside agencies to widen and enhance the specialist advice and support available for 

our children with SEN. 

10. Develop resources across the curriculum for enabling children with SEN to access the curriculum 

as far as they are able. 

11. Encourage use of a variety of teaching styles with pupils with SEN: Raise pupils’ awareness of their 

individual learning styles, helping their independence and potential as learners. 

12. Ensure that children/pupils with SEN are fully integrated into the life of the school and the 

curriculum, recognising individual strengths as any areas for development, and ensuring all 

contribute to the social and cultural activities of the school. 

13. Endeavour to meet the physical, emotional and intellectual needs of all our children. This policy 

should therefore be read alongside our Equality Policy. 

14. Develop resources and strategies at KS3 and beyond, in line with current educational 

developments, to enable pupils to achieve awards /qualifications that provide a true measure of 

their potential and skills. 

 

Coordinating provision for pupils with S.E.N. 

 

The Head Teacher is responsible for the everyday management of the school and provision for all 

pupils, including those with SEN. Jasper City School, as the school grows, will have a Special 

Educational Needs Coordinator (SENCo). 

 

The SENCo is responsible for coordinating SEN provision in the Foundation Stage, Primary and 

Secondary departments of the school: The Head Teacher and practitioners, teachers and support staff 

will liaise closely with the SENCo in order to enable early and effective identification and / or provision 

for pupils with SEN.  

The role of the governing body 

The Head Teacher/SENCo has responsibility for SEN  

The Governing Body has responsibility for the overall provision made for pupils who have SEN. The 
implementation of this is delegated to the SENCo.  

 

Provision: resources for pupils with S.E.N. 

 

Personnel 

The role of SENCo will be designated as his / her primary responsibility with support from the 

Governing Body in developing specialist expertise and continuing professional development (CPD) as 

appropriate.  In addition SSAs (SEN) who have an appropriate level of experience or expertise will 

work under the direction of the SENCo and the class teacher. CPD is required as part of their role. 

 

Financial and Other Resources  

It is the responsibility of the Bursar to manage all the school’s financial resources designated for SEN 

provision. The Bursar and the SENCo monitor the use of specific SEN funding to ensure that children 

with SEN receive full benefit from their entitlement. Resources to benefit pupils with SEN are 

constantly reviewed / prioritised for updating as necessary or as funding permits. Specialist resources 

will be available from the SEN area and may be used by teachers or pupils to help with individual 

needs in class or study. A list of resources will be made available. Computers/Laptops are in the 



classrooms. The ICT Suite is also available for supervised use. Computer assisted learning is an 

integral part of teaching in the school. 

  

Provision: Inclusion And Access To Education For Children With S.E.N. 

 

Jasper City School views provision for children with SEN as requiring a whole-school response: 

All teachers are teachers of children with Special Educational Needs. 

 

We aim to ensure that children with SEN are able to participate in all aspects of school life, where this 

is practicable and reasonable. Besides teaching staff, SSAs and TA’s, volunteer or parent helpers may 

help to provide the additional support needed for some children with SEN to take an active part in 

areas of school life such as school trips / visits or in practical aspects of the curriculum (following 

appropriate risk assessments). All volunteer / parent helpers will be subject to the enhanced checks 

and procedures as required for all members of staff. Any duties with regard to children will need to 

await positive outcome of these checks. 

 

At KS3 a child’s SEN may require additional support, alternative material or a differentiated approach 

in order to provide broad access to the learning in main subject areas. Certain subjects may be 

regarded as inappropriate e.g. Modern Foreign Languages. Discussion between subject teachers, the 

SENCo (if appropriate) and the Head Teacher would provide the basis of consultation with the parents 

and pupil. 

 

At KS4 pupils with SEN may need to follow a reduced number or differentiated courses more suited 

to their skills and ability. These may include vocational or practical courses alongside a differentiated 

timetable. Links may be developed with local F.E. colleges as necessary to facilitate specific options. 

Consultation with parents, the pupil with SEN and the Connexions Service, will be the basis for 

exploring courses that serve the best interests of the pupil. 

 

The range and diversity of courses available in the school will be monitored within the School 

Development Plan, to improve opportunity at this stage of learning. Subject teachers in consultation 

with the SENCo and / or other specialist advice will support pupils with SEN who are following KS4 

courses.  

 

Access Arrangements for external examinations e.g. Extra Time, a Reader, a Scribe (or voice-

activated software) will be sought as appropriate. The appropriate Examining Board’s guidelines will 

be used to establish the options suitable for our pupils with SEN and arrangements will consider the 

preferences of the pupil and their parents. Our aim is for all our pupils with SEN to achieve to their 

best ability and potential. 

 

Strategies for supporting access to the curriculum 

1. Differentiation of work in class e.g. breaking down programmes of work into more finely graded 

steps and/ or providing extra activities within each stage for the less able pupils. 

 

2. A support person in class e.g. the SENCo, SSA (SEN) to enable children to: 

 Participate in classroom activities 
 Receive individual help with differentiated work or work from a specialist programme. 

 Receive individual or small group attention, whilst the class teacher works with the rest of the 
class. 

 

3. Withdrawal of a child or small group of children by the SENCo or SSA from an appropriate area of 

the timetable, to work on individual programmes devised by / in conjunction with the SENCo or an 

outside agency. 

 



4. Limiting the written demands by using alternative recording strategies i.e. computer software. 

 

5. Peer group support e.g. paired reading, to develop learning and social skills. 

 

6. Using practical work to reinforce learning and reduce the concentration demands for some pupils.* 

Behaviour modification 

Behaviour modification strategies can help children with emotional and behavioural difficulties to 

achieve realistic goals and build a positive self-image. Details of these can be found in the school’s 

Behaviour Policy. 

 

Identification And Assessment 

 

The majority of children will learn and progress within the classroom environment using the core and 

expanded curriculum, planned teaching, assessment and evaluation that take into account differing 

abilities and learning styles of pupils. Teachers therefore have a key role in the early identification of 

pupils who show evidence of making little or no progress, and who may have special educational 

needs.  

 

The Special Educational Needs Code of Practice (DFES 2001) recommends graduating levels of action 

in providing for children with SEN. These have been adopted as follows: 

 

Our core curriculum programme has a well-established training and administrative structure for 

observing and assessing the progress of individual children. This, in most cases will provide 

information about areas where a child is not progressing satisfactorily, in consultation with the SENCO 

may conclude that the child requires help over and above that which is normally available within the 

particular class or subject. The need for action is determined by evidence that current rates of 

progress are inadequate. 

 

Adequate progress may be defined as that which:  

 

 Closes the attainment gap between the child and their peers. 
 Prevents the attainment gap growing wider. 

 Is similar to that of peers starting from the same attainment baseline, but less than that of the 
majority of peers. 

 Matches or betters the child’s previous rate of progress. 
 Ensures access to the full curriculum. 
 Demonstrates an improvement in self-help, social or personal skills. 

 Demonstrates improvements in the child’s behaviour. 

 

 

Early Years Action / School Action 

The Government’s planned reforms of the SEN system* (*Support and aspiration: A new approach 

to special educational needs and disability. Progress and next steps) place emphasis on children’s 
SEN being identified early and support that is routinely put in place quickly. This requires staff who 

have the knowledge, understanding and skills to provide the right support for children and young 
people who have SEN or are disabled wherever they are.  

 

When a teacher or the SENCo identifies a pupil making little or no progress, a ‘Record of Concern,’ 

may be used as an initial record of the child’s observed strengths and weaknesses. This will be used 

to help the SENCo liaise with the class/ subject teacher in assessing and advising strategies for 

progress. The outcome will be monitored and time-related; it may lead to interventions that are 

additional to or different from the usual means of differentiating the curriculum.  



This intervention will be termed: Early Years Action or School Action (The term ‘Early Years’ represents 

children under 5 years of age). 

A child may require Early Years / School Action if there is concern and evidence that, despite 

differentiated learning opportunities, they: 

 

 Make little or no progress even when teaching approaches target the child’s specific area of 
weakness. 

 Show signs of difficulty in developing literacy or mathematical skills resulting in poor attainment 
in some curriculum areas. 

 Present with persistent behavioural or emotional difficulties in several subject areas (highlighted 
through use of a behaviour checklist), which are not managed by the school’s behaviour 

management strategies. 
 Have communication and / or interaction difficulties, making little or no progress despite 

provision of a differentiated curriculum. 

 

Some children may already have outside professionals from the Health, Social Services or the Early 

Years Development team working with them. Where these professionals are not already working with 

school staff, the SENCo, in liaison with parents, may contact the appropriate agency. 

The SENCo will assist with further assessment of the child and help plan future support with relevant 

teaching staff, monitoring the action taken. 

The child’s class /subject teachers will remain responsible for planning and working with the child on 

a daily basis, liaising with the SENCo. 

 

Nature of Intervention 

The child’s class teacher and the SENCo may consider that enhanced provision is needed to help the 

child progress, based on earlier assessment.  

This may include: 

 Different learning materials or special equipment. 

 Some group or individual support. 
 Staff development and training aimed at introducing more effective strategies. 
 Contact with appropriate support services for single or occasional advice on strategies or 

equipment. 
 

Individual Education Plans 

An Individual Education Plan (IEP) may be drawn up to prioritise and target a child’s needs. An IEP 

records that which is different from, or additional to, the differentiated curriculum, hence it may not 

be required in some cases. Where an IEP is necessary, it will focus on 3-4 individual ’SMART’ targets 

that match the child’s needs within school and discussion sought from the child and parents as 

appropriate. Strategies to enable progress will also be recorded. 

The IEP will include: 

 

 An overview of the child’s needs. 
 Short-term targets set for the child. 

 Teaching strategies / Provision to be put in place. 
 Success criteria. 

 When the plan is to be reviewed. 
 Outcomes (recorded when the IEP is reviewed). 

 

A copy of the IEP will be given to parents and discussion invited. The IEP will be reviewed and revised 

at least twice a year with parents’ views on their child’s progress sought (this may be incorporated 

into a Parents’ evening). It is anticipated that an IEP will have more frequent review /revision at Early 

Years Action / Action Plus. Where appropriate, the child will be invited to take part in setting the 

targets and the review process. 

 



Early Years Action Plus / School Action Plus 

 

Early Years / School Action Plus are determined by the additional involvement of ‘external services’ 

e.g. Educational Psychologists, Specialist Teachers, Speech and Language Therapists’ etc.  

A decision made at the child’s IEP review for the involvement of other services would be made by the 

SENCo in consultation with the parents. The triggers for Early Years / School Action Plus could be that 

despite receiving an individualised programme and / or focussed support, the child: 

 

 Continues to make little or no progress in specific areas over a prolonged period (this time-

frame may be decided when setting an initial IEP).  
 Continues working at national Curriculum levels substantially below that expected of pupils of a 

similar age. 
 Continues to have significant difficulty in developing literacy and / or mathematical skills not 

consistent with their reasoning ability. 

 Has emotional or behavioural difficulties which substantially and regularly interfere with their 
learning or that of their class group, despite having an individual behaviour management 

programme. 
 Has a physical or sensory need, requiring additional specialist equipment or regular advice or 

visits, providing direct intervention to the pupil or advice to the staff, by a specialist service. 

 Has an ongoing communication or interaction difficulty that prevents development of social 
relationships and causes substantial barriers to learning. 

 

When SENCo requests help from the external support service, they may act in an advisory capacity 

or provide additional specialist assessment to inform planning and measurement of a child’s progress. 

They may also advise further specialist advice and materials. The resulting IEP will involve fresh 

targets to support the child based on advice from assessment. The delivery of advised strategies that 

can be based in the classroom continues to be the responsibility of the class teacher. 

 

School request for a Statutory Assessment 

 

Request for a statutory assessment by the school to the LEA is triggered by significant cause for 

concern regarding the child’s progress. (This request may also be made directly to the LEA by the 

parents of a child with SEN.) The LEA will request information from the school about the child’s 

progress over time. The school will provide this evidence through records including Early Years /School 

Action and Early Years /School Action Plus.  

 

Information may include: 

 IEPs for the child 

 Records of regular reviews and their outcomes. 
 The pupil’s health including the child’s medical history where relevant. 
 National Curriculum levels in literacy and mathematics 

 Educational and other assessments e.g. educational psychologist / advisory specialist support 
teacher. 

 Views of the parents and of the child. 
 Involvement of other professionals e.g. health, social services. 
 

When the LEA receives a request for statutory assessment it must decide within six weeks whether 

to carry out such an assessment. 

 

Statutory Assessment of Special Educational Need 

 

The LEA considers the evidence from parents, school and other agencies involved with the child. If 

the evidence suggests that the child’s learning difficulties have not responded to relevant measures 

taken by all involved, or the child’s difficulties require special educational provision not reasonably 

provided within the school’s resources, the LEA will consider statutory assessment of the child’s SEN. 



The LEA then decides whether the degree of the pupil’s difficulty requires the child’s special 

educational provision to be determined through a Statement of SEN 

 

A Statement of SEN will include; 

 

 The child’s name, address, and date of birth 
 Details of all the child’s special needs. 

 Identify the special educational objectives and provision necessary for the child. 
 Include relevant non-educational needs of the child. 

 Include information on non-educational provision. 

 

If a child within the school has a Statement of SEN, short-term targets will need to be set in an IEP 

after consultation with parents and the child, progressing towards fulfilling those objectives identified 

in the Statement. The delivery of strategies recorded in the IEP continues to be the responsibility of 

the class teacher with oversight and liaison from the SENCo. 

 

Annual Review of a statement of special educational needs 

An annual review of the child’s statement involves a meeting held in school with involvement and 

advice from the parents, school,  relevant professionals including (as deemed necessary) a 

representative from the SEN team of the LEA and the child, as appropriate. The meeting considers 

the child’s progress and ongoing difficulties. It considers any amendments. At Transition’ stages e.g. 

Year 5 and Year 9, clear recommendations for secondary provision OR, preparation for employment 

/ further education will be significant.  

 

The aim of the annual review in Year 9 and beyond is to review the young person’s statement, draw 

up and review the ‘Transition Plan’. This must involve the Connexions Service and may also involve 

Social Services as appropriate. 

 

The proposals to move from a Statement of SEN towards a single assessment process and ‘Education, 

Health and Care Plan’ will be reflected in the Policy as changes come into practice. 

 

Record Keeping And Assessment  

 

Record keeping 

Each child with SEN has a specialised file in order to monitor and record SEN provision and progress 

on behalf of the child. This file is kept securely and includes relevant information, IEPs, assessment 

and test scores, school reports. It will also contain evidence of work done with the child e.g. test 

booklets, reports from medical, psychological and other services involved with the child. The child’s 

file maintains address lists and ‘Pro-Forma’ for external agencies involved with the school or for those 

children who have a Statement of SEN. There is also pro-forma for internal use. 

 

Assessment 

Regular record keeping, the observations of the class /subject teacher and assessment are essential 

to the early identification of a child’s SEN; low scores or a decline in performance are highlighted and 

enable action to be taken. In addition to the assessment built-in to the core curriculum system, 

Recognised standardised tests and diagnostic assessments will be used in school to be administered 

by appropriately qualified staff. These will be assessed for suitability for children / pupils with SEN 

and may include: 

 
 Dyslexia / Dyscalculia Screening Tests  

 Spelling / Reading  / Maths Tests 
 Cognitive Ability Tests  

 Handwriting assessment 

   



Parental involvement 

 

Jasper City School encourages partnership with parents in most aspects of school life.  We recognise 

the value of a parent’s involvement and support in the education and well-being of their child; in 

particular a child with SEN.  We encourage parents to support their child’s education at home with 

tasks set by the teacher or the SENCo, and to become involved in the life of the school whenever 

they can.  We aim to provide a caring, welcoming atmosphere that values parents in the whole 

education of their child. It is our intention to fully communicate with parents regarding the 

identification, assessment or support of a child in terms of SEN. Any action proposed or taken will 

first involve consultation with parents. 

 

If parents have a concern regarding their child’s progress or welfare at school they should initially 

contact the school’s Head Teacher, who may then refer to the class teacher or the SENCo to inform 

and discuss a response to the concern.  Parents’ opinions and worries about their child will always be 

taken seriously. The opportunity to express concerns is also available at Parents’ Evenings; a further 

meeting may be arranged for discussion if necessary. 

 

Complaints 

If parents are not happy with the way in which the school is dealing with their child’s/ children’s 

difficulties, they should initially discuss the problem with the Assistant Head Teacher or Head Teacher. 

The class/subject teacher/coach or the SENCo may then be consulted /involved to help in finding a 

successful resolution. If the problem cannot be resolved at this level, recourse may be taken to the 

Governing Body initially through the Chairman of the Board. A Complaints Procedure is available on 

request. 

 

Pupil involvement 

Pupils participate where possible, in all the decision making processes, including setting targets and 
contributing to their IEPs, discussing their choices, assessment of needs and in the review 

procedures. We encourage pupils to participate in their learning by setting their own daily goals and 
being responsible for scoring their own work where appropriate. 
 

Links With External Support Services 
 

By forming a partnership, where possible, with other agencies and support workers, Jasper City School 

aims to form a secure and structured environment, particularly for those pupils with SEN. Advice and 

/or support may be sought from agencies including: 

 School Nurse / Doctor (Community Health Service) 

 Speech and Language / Physiotherapy / Occupational  Therapy Services 
 The Early years Advisory /SEN team 

 The Educational Psychologist 
 Other Inclusion Services i.e. CAMHS, Audiology 

The Connexions Service or Social Services will coordinate, as appropriate, with the school to support 

a pupil with a Statement of SEN from Year 9 of their school life, through their transition to the next 

stage of education or working life. 

 

Sen In-Service Training (Inset) 
 

INSET regarding SEN will be an ongoing process in the school with informal input from the SENCo and 

outside agencies, as needs arise in specific cases. Our aim is to enable staff in early identification, 

appropriate strategies and approaches for children with SEN in their classes, and foster a coordinated, 

consistent approach with regard to management and record keeping.  

 

Effectiveness Of The Policy 



 

This policy is a working document of the school’s aims in effectively educating pupils with SEN, besides 

providing a means of stating our current practices. It should also be read alongside the Admissions, 

Behaviour and Equality policies as they are directly linked. 

The SEN Policy is subject to a regular cycle of monitoring, evaluation and review. It is intended to 
contribute towards meeting the objectives outlined in our education plan embedded within our 
Curriculum Plan Policy. Its effectiveness will be the measure in which these objectives are fulfilled, 

including satisfaction from parents, pupils and staff with the provision and outcome of the special 
educational practice within the school. 

 

The Governing Body will consider, on a regular basis, and report on the effectiveness of the work 
and any amendments required to the SEN Policy. This review includes the numbers of children 
identified and their progress, the levels of parental/ carer involvement, materials and equipment 

used, resource allocation, liaison with other educational establishments, details of the staff’s 
continual professional development and the priorities for the year.  SEN is part of the school self-

evaluation arrangements and is a priority in the School Development Plan. 
 
Disabilities: 

 
We have carried out assessments at the school premises and produced an informed Accessibility 

Plan which will further enlighten the approach we implement for disabled pupils. 
 
The Purpose and Direction of the School’s Accessibility Plan  

 
Jasper City School is committed to promoting equal opportunities. The foundation of our Christian 

ethos is the belief that Jesus’ life, death and resurrection is a pure expression of love for all   
mankind.  We uphold and promote equality because we believe God infinitely loves each person 
regardless of physical, mental or intellectual ability or appearance. Each child, young person and 

adult is unique and valued by God; as such their individual qualities are respected and honoured; as 
a consequence he or she is enabled in all aspects of school life. 

 
Involvement of Disabled Pupils, Staff and Parents 

 
The information used to review and update our Accessibility Plan will be drawn from good 
communication from our parents of disabled children, a welcoming of their views/ concerns, and the 

small family environment that enables prompt action of any difficulties that our pupils encounter. 
We would like to actively involve our disabled pupils, staff and parents in specific discussion groups 

to better inform our planning. 
 
Information Gathering 

 
We will start with a background of information drawn from our school’s questionnaire; which will 

disclose respective challenges of physical and medical disabilities. We will adapt the physical 
environment and the teaching and learning, to promote equality and to further create awareness of 
the disabilities that some of our pupils may face. We will evaluate and breakdown in list form the 

disabilities that we may have at Jasper. 
 

We will list the members of staff who care for a disabled relative and also list any disabilities that 
our members of staff have. All these relationships and interaction will cause us to reflect on our 
whole environment in respecting the need for all to have equal access. We hope our plans to enable 

access to all areas of the building are not limited by the high capital expenditure involved in 
providing such a facility or the nature of tenure. 

 
Impact of Assessment  
 



The information that we gather from our questionnaires from disabled pupils, parents of pupils and 
staff members will help us to establish priorities for action, including the need to assess the school’s 

policies.   
 

Identifying the Main Priorities for our Schools’ Accessibility Plan and Deciding our Actions 
  
Promoting Equality of Opportunity 

 
We will need to answer whether we have identified if we are working proactively to make Reasonable 

Adjustments for disabled pupils /staff in the physical environment i.e. ‘acoustic’ adaptations to 
classrooms? We should examine our policies and how aware /proactive we are in our preparation 
and delivery of Teaching and Learning in enabling our pupils with SEN to participate, feel confident 

to succeed to their respective abilities.    
 

Eliminating Discrimination 
 
We shall assess & identify whether it is more difficult for our disabled pupils with SEN and/or AEN 

and/or other learning/different needs, to access learning due to some lesson materials / resources. 
The delivery of some subjects in the expanded curriculum may also cause difficulty for these 

students. It may also be difficult for some parents to read our policies or new marketing materials.  
 

We should raise awareness by: 
 Staff training and alternative resources (as funding permits). 
 Reviewing and adjusting policies according to their impact on disabled pupils /staff 

 Adapting delivery or hiring specialist equipment that will be inclusive.  
 Improving the range of format of written communication 

Eliminating Harassment  

 
The school’s small and caring environment will enhance our ability to notice and deal with ‘bullying’ 

or harassment in line with our anti-bullying and behaviour policy. Staff in the school will be key in 
observing pupil behaviour and reporting and taking appropriate action by following policies and 

procedures. Good working relationships underpinned by our Christian ethos and emphasis on good 
character will also ensure that we are vigilant in this area. Where an incident amongst pupils 
involves disability-related harassment it will be quickly identified and addressed. Our policies will 

help to clarify our commitment and strategies to eliminating harassment that may be related to 
disability.  

Promoting Positive Attitudes 

 
We feel that we can further develop our positive attitudes to disability:   

 By ensuring representation of disabled pupils in positions of honour or responsibility in the school 
 

Encouraging Participation in Public Life 
 
Due to the comparatively small number of pupils that will be on our school roll, pupils with 

disabilities may be ‘alone’ (or few) in their disability. We will identify whether our disabled pupils feel 
better represented and encouraged by actively planning visits, talks or exhibitions from outside 

representatives with disabilities similar to those of pupils in our school 
 
Taking Steps To Meet The Needs Of Disabled People, Even If This Requires More Favourable 

Treatment 
 

We may need to look at:  
 Additional coaching or training for disabled pupils 
 Special facilities for disabled pupils at breaks and lunchtimes 

 



Making it Happen 
 

Implementation 
 

This policy will be supported by an informed and detailed Action Plan to enable the school to judge 
whether or not our targets have been achieved. This framework, along with policies, will then 
require the oversight of the governing body so that progress is checked. Some of the strategies that 

will be followed: 
 

 SENCo. Inset & external speakers at Inset to provide training for teachers re differentiation of 
teaching materials/presentation of information 

 Examining the workbooks / schemes /other written material in the light of pupils’ needs through 

Inset to be able to supply alternative resources to provide access to learning should the pupils 
needs demand it (for example using a computer to record a pupils answer if they are unable to 

write or erase) 
 Small working party to include relevant parents, interested other persons (incl. past pupils?) with 

disabilities when reviewing our policies in the light of promoting disability equality. 

 Whole staff meetings / secondary –primary staff meetings / SLT to discuss & implement changes 
as needed to policies to meet the DDA 2005 amendments and that reflect our Christian 

commitment to promoting equality. Governors to approve. 
 Discussion with parents (including those with a learning difficulty) to identify requirements. 

 Parents/Carers fill in a questionnaire to help in identification of needs (disability tool kit) 
 Marketing team liaise with company producing new stationery / prospectus & website to produce 

alternative formats of our policies and marketing information for parents/ outside interested 

persons who may be disabled. 
 Banisters/rails fitted on stairs/corridors 

 Classroom access evaluated & adapted as necessary/furniture adapted 
 Accessible washroom  
 Establish school council / staff meeting to discuss peer support and provide positions of 

responsibility for pupils with disabilities as are appropriate  
 Enquire about ‘hearing bus’ visit (interactive sound equipment) and arrange other places to visit 

or exhibitions that relate to disabilities experienced by our pupils. 
 Internet searches/ enquiries re therapists etc. who can offer visits.  
 Lift/stair lift fitted to enable disabled pupils to have access throughout the whole school 

 Capital investment sought for project, fundraising. 
 

Evaluation 
 
The Action Plan will have review times allocated for checking progress. 

 
Publication 

The school’s Accessibility & Action Plan will be available as a separate document and on request. 
Details of this will be given in the School’s Reception Area and on relevant letters to parents during 
the school year. 

 
Reporting 

 
We will need to make an annual report on this Accessibility Plan detailing: 
 the progress we have made on the Action plan; and 

 the effect of what we have done.   
 

The report on the Accessibility Plan may be: 
 in a separate document; or 
 in a letter to parents 



Reviewing and Revising the Accessibility Plan 

 

We will need to review the Plan every 3 years. 
As part of the review we will need to: 

 Revisit the information that was used to identify the priorities for the plan; and 
 Re-examine the information to see if the school’s actions have benefited opportunities and 

outcomes for disabled pupils, staff and parents. 

 
The review of the plan will inform its revision: How the school sets new priorities and new action 

plans for the next Accessibility Plan.  This process will again:  
 involve disabled pupils, staff and parents; and 
 be based on information that the school has gathered and best practice guidelines in this area of 

need. 
 


